                                                                    St James Pre School 



“Inclusive provision is open and accessible to all, and takes positive action in removing disabling barriers so that disabled and non disabled children can participate” (Alison John)

“The focus is always on the child as an individual – their likes and dislikes, their needs and wants .... There is only a group of children with individual needs” (kids playgrounds).

St James’ Pre-School believes that disabled children and young people should have the right to be part of any local play environment they choose – and that through focusing on what works including disabled children we consistently uncover what works in including any child in the setting.  Inclusive practice is simply the core of all good practice.

Twelve key features of inclusion

· The attitudes and behaviour of practitioners, children and parents demonstrate how unremarkable it is that disabled children are part of a wide section of the local community using the setting

· Activities are led by the interests and enthusiasms of each child who attends and takes place with regard to any likes and dislikes and specific needs each child may have

· Everyone is welcomed on arrival and wished well on their departure in a way that suits them

· Pictures, equipment and resources reflect disabled people’s lives as part of a wide representation of children’s differing backgrounds and experiences

· The person in charge is committed to the active participation of children, parents, carers, team members and others to ensure good quality provision and to ensure each individual child’s needs are met.  

· The person is charge had made time to build links with families/schools services for disabled children by becoming directly involved with them as part of a commitment to give all local children and their families a genuine choice to be part of the service

· All practitioners have had appropriate training around disability and other equality issues and will continue to take part in training about inclusion

· All practitioners are aware that attitudes, environments, structures and policies need attention in order that no child is disadvantaged

· All practitioners have or are developing necessary skills to communicate effectively with each child and encourage all children to develop ways of communicating with each other

· Each child has chances for formal and informal consultation so they can express their views and opinions on sessions they take part in and on the setting as a whole, using whatever communication methods they choose

· Each parent/carer feels welcomed and valued as an expert on their child with a continuing key role in helping practitioners enable their child to take full part in the setting
· The setting has a vision of what it wants to do: policies and procedures for how it does it and a process for monitoring and evaluating to see how well it is doing.  This includes all who are involved in the setting in a process of continuing reflection on the development of inclusive policy and practice

Visitors can see the following

· The attitudes and behaviour of practitioners, children and parents demonstrate how unremarkable it is that disabled children are part of the wide cross section of the local community using the setting

· Practitioners are highly responsive, thinking on their feet to be a resource for children and to provide assistance where necessary, and working as a team where appropriate

· Activities are led by the interest and enthusiasms of each child who attends and take place with regard to any likes or dislikes and specific needs each child may have

· The particular background and characteristics of each individual child are fully taken into account, but are not unduly highlighted

· Everyone is welcomed on arrival and wished well on departure in a way that suits them

· Resources, pictures and equipment reflect disabled people’s lives as part of a wide representation of children’s differing backgrounds and experience

· Discriminatory language or behaviour is addressed and discussed sensitively with any adults or children involved

· Children and adults initiate communication with one another

· Each child can choose to play with others, to play alongside others or not to play with others

· Practitioners sensitively address the issues of any child who is consistently being excluded from other children’s play

· Each child and adult is respected and valued as an individual with equal rights and choices, and is given the chance to exercise those rights and choices

· Assessed acceptable risk is available to each child to ensure both safety and excitement

The person in charge:

· Is committed to the active participation of children, parents/carers, team members and others to ensure good quality provision and to ensure each individuals needs are met

· Can identify action taken and progress already made towards inclusion, the current priorities and the things s/he still needs and plans to do to be more inclusive

· Has made time to build links with families/schools/services for children by becoming directly involved with them as part of a commitment to give all local children and families a genuine choice to be part of the service

· Has made and continues to make reasonable adjustments for better physical access to and around the setting

· Runs daily de-briefing sessions and regular team meetings to reflect on practice together and to develop future good practice, where working alone, is part of regular meetings with other colleagues for the same purpose (e.g. support groups, childminder networks.)
· Has made and continues to make attempts to identify and deploy sources of funding where necessary to support the inclusion of children who might otherwise be excluded

· Has made time to make links with disabled people who can contribute effectively as part of a wide cross section of adults involved in the work of the setting

· Accesses appropriate support and advice from colleagues and other expert professionals

All practitioners

· Have had training around disability and other equality issues and continue to take part in training about inclusion

· Are aware that attitudes, environments, structures and policies need attention in order that no child is disadvantaged

· Feel they are informed and consulted by managers/leaders

· Have or are developing necessary skills to communicate effectively with each child, and encourage all children to develop ways of communicating with one another

· Can describe the systems in place to respond to any individual child who may need specific assistance

· Know and use adults and children’s chosen names

· Use consistent positive language and are confident about explaining why that terminology is preferred.  The terms disabled children and non disabled children are used rather than special needs and normal or able bodied

· Create opportunities to communicate with each child and their parent’s carers to discuss how to best build on the children’s interests, meet their needs and promote their participation

Each child

· Has opportunities for formal and informal consultation so they can express their views and opinions on sessions they take part in and on the setting as a whole using whatever communication methods they choose

· Reports that practitioners seek their views and pay attention to their requests

· Indicates that they are generally happy in the setting

· Is helped to show their parent/carer what they have been doing, especially if they have difficulty with communication

Each parent/carer

· Feels welcomed and valued as an expert on their child, with a continuing key role in helping practitioners to enable their child to feel safe and involved

· Is provided with a variety of opportunities for formal and informal consultation to influence what goes on in the setting as a whole and is comfortable approaching practitioners without feeling they are imposing on them

· Feels that there is a contented atmosphere in the setting and is happy with the opportunities their children have

Policies and paperwork indicate that

· A commitment to meeting individual children’s needs and creating an inclusive ethos underpins public and internal documents, which are continually developing

· The setting will do everything it can to make each child equally welcome

· Practitioners who have a specific role in assisting one particular disabled child are clear their responsibilities focus on the inclusion of the child as well as whatever level of individual assistance may be necessary in group settings these workers are full and equal members of the team

· Written information about each child includes details of how best to meet their needs procedures for any care or medical requirements, and a risk assessment personal plan where appropriate

· The setting has a vision of what it wants to do: policies and procedures for how it does it; and a process of monitoring and evaluation to see how well it is doing.  This includes all who are involved at the setting in a process of continuing reflection on the development of inclusive policy and practice

THE EYFS STATES:

The EYFS represents a child – and a family centred, egalitarian, anti discriminatory and inclusive approach to meeting children’s needs and interests that promotes their learning and development.  Inclusion is important because it promotes a culture of equality of opportunity and high achievement for all children, by encouraging the development of more flexible attitudes, policies and everyday practices.  It also promotes community cohesion and integration through understanding of and respect for others.

Inclusion is about attitudes as well as behaviour and practices.  The attitudes of young children towards diversity are affected by the behaviour of adults around them and by whether all children and families using the setting are valued and welcomed.  Inclusive settings recognise and celebrate diversity.

Why inclusive practice is important

Within the EYFS, inclusion is critical in the aims of:

· Delivering improved outcomes for all children

· Closing the achievement gap between disadvantaged children and others

It is non negotiable in the sense that it respects and responds to children’s entitlement that are defined by the United Nations Convention on the Rights of the child and a range of legislation in this country.

Although some people for example Special Educational Needs Coordinators (SENCO’S) or bilingual support assistants have a particular role to play in this area, everyone working in early years settings shares a collective responsibility for:

· Helping every child reach their full potential

· Ensuring that all families and children feel valued as members of their early years and wider community

Extending the scope of individualised learning

EYFS helps those working with young children to provide challenging expectations and relevant, developmentally appropriate learning opportunities for babies and children.  This is presented as an ongoing cycle of understanding the nature of young children’s development (development matters), observation and assessment (look listen and note) teaching and learning (effective practice) and planning and resourcing.  The cycle applies to all children.
Where children are developing more slowly, for whatever reason, practitioners need to extend this way of working and to plan for smaller steps in learning and longer periods of consolidation between characteristic milestones.

Effective practice in relation to Inclusive Practice

· All practitioners must promote equality of opportunity and a positive attitude to diversity, whether or not there is a diverse population locally, and even if the setting caters for a particular religious community, independent faith settings must consider how to encourage children to acquire respect for their own and other cultures in a way that promotes understanding and community cohesion, in accordance with the education regulations for independent schools

· Practitioners should be aware that all children have different experiences, interests, skills and knowledge which affect their ability to develop and learn

· Providers have obligations under legislation, including the amended race relations act and the disability discrimination act and should ensure that practitioners are aware of the implications of these obligations.  Race relations legislation makes it a duty to eliminate unlawful racial discrimination (and to) promote equality and promote good relations between people of different racial groups.  Disability discrimination legislation expresses a duty not to treat disabled children less favourably than others and to make ‘reasonable’ adjustments to include them.  The SEN code of practice expresses inclusion as an expectation that practitioners and settings will extend the concept of individualised learning and provide any additional help needed to include and support individual children with special educational needs.  Using a graduated approach at early year’s action plus (DfES 2001).

· Practitioners should plan to meet the needs of both boys and girls.  Children with special education needs, children who are more able, children with disabilities, children with complex health needs, children from all social, family, cultural and religious backgrounds, looked after children, children of all ethnic groups including traveller communities, refugees and asylum seekers and children from divers linguistic backgrounds.

In order to meet children’s diverse needs and help all children make the best possible progress, practitioners should:

· Provide a safe and supportive learning environment, free from harassment, in which the contribution of all children and families is valued and where racial, religious, disability and gender stereotypes and all expressions of discrimination or prejudice are challenged.
· Value the fact that families are all different – that children may live with one or both parents, with other relatives or carers, with same sex parents or in an extended family

· Work with parents to identify learning needs and respond quickly to any area of particular difficulty

· Plan opportunities that build on and extend all children’s knowledge, experiences, interests and skills and develop their self esteem and confidence in their ability to learn

· Use a wide range of teaching strategies, based on children’s learning needs

· Provide a wide range of opportunities to motivate, support and develop children and help them be involved and learn effectively

· Plan for each child’s individual care and learning requirements, including the additional or different provision required to meet particular individual needs

· Audit how accessible the setting is for children who use wheelchairs or walking frames or who are learning English as an additional language and take action to include a wider range of children

· Work together with professionals from other agencies, such as local and community health services, to provide the best learning opportunities for individual children

Challenging and changing attitudes – making everyone welcome

Inclusive practice requires the adults working with young children to reflect on their own attitudes and practice.  This can be challenging for everyone involved.  Effective training must encourage open discussions about both discriminatory and non-discriminatory language and behaviours, so that individuals working in the setting feel safe and supported to raise issues and challenge unequal practices.

Part of challenging attitudes involves finding out more about different populations of families and children that are known to be at risk of discrimination or exclusion, it is important for practitioners to not only change their practice, but to understand what it is that they might need to change and why people might feel excluded by the way their setting is organised.  When they understand this they can then begin to think about changing practice, so that every family experiences the setting as inclusive.

One indicator of good practice is that adults working with young children can describe the systems they have in place in their setting to promote the inclusion of as wide a range of families as possible.  Another is that practitioners understand that every day practices, attitude environments, structures and policies all need attention to ensure that they do not disadvantage particular children

Children from minority ethnic groups

There are a significant number of children from minority ethnic groups in settings across England.  They have diverse needs, and may experience discrimination and barriers to learning.  Settings adopt an anti racist approach and target support to minority ethnic children, particularly those who are underachieving, children for whom English is an additional language or who are experiencing mobility or learning difficulties and disabilities.

To promote inclusion St James’ Pre-School will

· Have a named member of staff responsible for equal opportunities.  The named person at St James’ Pre-School is    Gill Martin
· Have a commitment to challenging and eradicating racism

· Provide a welcoming atmosphere with approachable staff

· Welcome all families equally

· Have accurate information about all the children in the setting, such as regarding ethnicity, religion and naming systems

· Take care to spell and pronounce names correctly

· Recognise the need for training in race equality whatever the ethnic makeup of the setting and the surrounding area

· Share their commitment to race equality with parents and openly deal with racist remarks or other discriminatory behaviour making it clear that such behaviour is unacceptable

· Ensure all staff members have access to equalities training

· Handle questions about race and ethnicity honestly, sensitively and openly

· Treat everyone with equal concern

· Ensure all staff have a basic understanding and knowledge of faiths and cultures to ensure everyone is catered for including those with no faith

· Check that resources reflect cultural and ethnic diversity and do not promote negative stereotypes for example, ensure dolls and puppets have accurate and realistic skin tones, facial features and hair textures.

(Guidelines taken from  Portsmouth EMA services Early Years Race Equality checklist)

Children learning English as an additional language

Many children in early year’s settings will have a home language other than English.  Practitioners should value the linguistic diversity and provide opportunities for children to develop and use their own language in their play and learning.  They should actively promote bilingualism as strength, and encourage all children to learn some of the languages they hear around them.  They should model this themselves – by for example greeting parents and children or asking how you would say something in their home language.

Young children will be at many stages of learning English as an additional language:

· Some children are bilingual from birth, because their families have talked to them in more than one language

· Some children will be acquiring English as an additional language.  As with their first language this needs to be learned in context, through practical, meaningful experiences and interaction with others, these children may spend a long time listening before they speak English, and will often be able to understand much of what they hear, particularly where communication through gesture sign, facial expressions and using visual support is encouraged
Learning opportunities should be planned to help children to develop their English and support should be provided to help them to take part in other activities by for example:

· Building on children’s experiences of language at home and in the wider community by provided a range of opportunities to use their home languages, so that there developing use of English and other languages support one another

· Providing a range of opportunities for children to engage in speaking and listening activities in English with peers and adults

· Ensuring that all children have opportunities to recognise and show respect for each child’s home language

· Providing bilingual support, in particular to extend vocabulary and support children’s developing understanding

· Using bilingual support to ensure accurate assessment of children’s understanding and knowledge

· Providing a variety of writing in the children’s home languages as well as in English, including books, notices and labels

· Provide opportunities for children to hear their own languages as well as English, for example through use of audio and video materials

Children with special educational needs and/or disabilities

Practitioners have obligations under legislation including part four of the education act 1996 and the disability discrimination act 1995.  They also have obligations including to have a requirement to have a regard to the SEN code of practice.

Providers and practitioners should take specific action to help children with special educational needs and/or disabilities to make the best possible progress by:

· Providing additional or different strategies and approaches for those children who need help

· Planning where necessary to develop understanding through:-

· Using materials and resources that children can access through sight, touch, sound and smell

· Using alternative and augmentative communication, including signs and symbols

· Using visual and written materials in different formats, including large print and symbols text, using information and communication technology (ICT) other technological aids and taped materials

· Increasing children’s knowledge of the wider world by using word descriptions and other stimuli including trips beyond the setting, to extend their experiences and imagination

· Planning for full participation in learning and in all physical and practical activity through for example:
· Providing additional support from adults when needed

· Adapting activities or environments, providing alternative activities and using special aids and equipment, where appropriate

· Helping children who have particular difficulties with behaviour to take part in learning effectively through an effective and consistently applied behaviour management policy

Partnership working with parents – tracking development together and sharing information

One measure of effective inclusive practice is that each parent feels welcome and valued as an expert on their child and that they play a key ongoing role in helping practitioners enable their child to participate and learn.

Close partnership working with families is expected for all babies and children within EYFS, but it is particularly important when children experience difficulty in learning or participating.  False assumptions about how much parent’s and carers can bring to a shared discussion about their child can be very damaging here, as promoting development in young children is a joint enterprise.

Where factors that impact on a child’s ability to learn and develop are just beginning to emerge, partnership working, involving all of the adult’s in a child’s life is more important than ever.  The earlier a need for additional help is identified, the more likely it is that early intervention can prevent unusual aspects of a child’s development or behaviour developing into a persistent difficulty.  Careful observation of children’s development using the look listen and note and development matters, setting in discussion with families and regular exchange of information can be a practical way of broaching the subject of whether there is a problem, if parent’s have not already expressed concern.
Getting help when help is needed

Another key measure of effective inclusion is that individual practitioners and settings know when to call in help from outside and who to approach when more specialist help is needed.

This is sometimes difficult for smaller settings, adults working in PVI unless they already know who to contact or how local services are organised.  It is important that early years providers and settings understand that they are part of a multi agency network of support for families that also includes:

· Ethnic minority achievement services

· Specialist teachers for children who are learning English as an additional language

· Traveller education services

· Speech and language therapists

· Occupational therapists

· Physiotherapists

· Paediatricians
· Social workers

· Nurses

· Health visitors

· Midwives

· Educational psychologists

· Child and adolescent mental health services

· Specialist teachers working with children with hearing impairments

· Portage services

· Dieticians

· Parent partnership services

Transitions and admissions

The first contact a family makes with a setting is a key moment in a young child’s life; it sends important messages about how welcoming, flexible and inclusive your setting is or could be, focusing on the individual strengths and support needs of the particular child involved is the most straight forward way to avoid unhelpful stereotype and assumptions.

· What is already known about how this child learns and participates

· What particular support needs does this child have

· What policies and procedures do we have in place that can help

· What would we need to change in order to include this child and support their development

· Who else is in contact with the family? If other services that are involved have more specialist knowledge then we do, how can we all work together?

· Would this child be safe in the setting

· Are there any physical barriers to the child participating? If so are these things that could be changed

Where there are significant and known factors influencing a child’s development and the family is already in contact with a range of support agencies, they will have a lot of information to share about the pattern of development, medical treatment or therapy that their child has already experienced.  Encouraging families to talk about support that is already in place is a good place to start as it encourages families to identify the most important priorities from their point of view and concentrates everyone’s minds on thinking constructively about practical arrangements.
Where families have been using the Early Support Family Pack, the family file can help with these early discussions by pinpointing the nature of a child’s additional support needs and current priorities.   Early support has also developed a range of information booklets about particular conditions such as Down Syndrome, visual impairment and speech, language and communication difficulties that are available free of charge, these can be useful when settings are including children with particular needs for the first time.

Continuity of support is important at times of transition and it is always helpful to:

· Invite people who have been working with a family and a child to be part of early discussions about placement (this might be a portage worker, physiotherapists, or community based family link worker) who shares the language and culture of the family.
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